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Student Success 

Council 

November 22, 2019 

1:00p – 3:00p 

Manzanita Conference Room 

 

Attendees:   

Calista Fields-Richardson, Kirsten Frye, Kasey Fulkerson, Joseph Harrington, Michael Igoe, Brandon Price, 

Melissa Raby, Adrienne Seegers, Jessica Shapiro, Michelle Walker 

 

Guests: 

Matthew Connot, Colleen Henry, Joe Manlove, Ben Marcus, Ashley McKita 

 

Absent:  

Stephanie Beaver, Tira Lawhorn, Jami McClenahan, Andree Thomas 

 

Agenda 

Welcome and Introductions  Melissa Raby  

Accomplishments from 2018/19 Melissa Raby  

Guided Pathways Self-Assessment Melissa Raby See attached 

AB-705 Implementation:  Beyond Compliance Michael Igoe See attached 

Math Placement Options Joe Manlove  

Cultural Enrichment Sub-Committee Kasey Fulkerson  

Other   

   

Additional Information 

Melissa Raby chaired the meeting and began at 1:03 with welcome and introductions.  No student success story 

given this month due to schedule conflict by student, Emily Lang, who has rescheduled to February 28, 2020. 
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MINUTES   

TOPIC:  Accomplishments from 2018/19 Melissa Raby 10 Minutes 

 Discussion:  

 

 Conclusions:   

Melissa to email to Student Success Committee with this information, since time ran out.  She will incorporate 

changes to list of accomplishments and distribute to SSC for review. 

 

 
Action items:   

Person responsible: Deadline: 

 

TOPIC:  Guided Pathways Self-Assessment Melissa Raby 10 Minutes 

 Discussion:  

Guided pathways update will be board approved in February.  Melissa asked for feedback updating the 

information in the self-assessment.   

 

Options for each area below include: a) making progress; b) at scale; or c) not started. 

 

Pillar 1. Clarify the Path: 

A. Making Progress.  Launchpads created in Starfish for students’ use. 

B. At Scale.  No feedback. 

C. At Scale, but in process of implementing eLumen.  No feedback. 

D. Making Progress.  Need to fix two-year plan in catalog to match course schedules on website for 

students (https://www.gocolumbia.edu/counseling/advising_guides.php).  Adrienne suggested need to 

have a Starfish demo and goal-setting session on Flex Day in spring; faculty need a refresher. Calista 

suggested creating a link on Columbia’s website to enable students to see what UC/CSU/private 

colleges require in order to transfer. 

E. Not at Scale.  Math courses aligned with student’s field of study.  No feedback.  

 

Pillar 2.  Get on the Path: 

A. At Scale.  Change SSSP to Student Equity & Achievement (SEA).  More to be done in this area.  

Calista suggested adding Guide 18 requirement within first year as ed plans are required in that course.  

If ed plan completed and a major is chosen, don’t have to take Guide 18. 

B. Making Progress.  Add imbedded tutoring. 

C. Making Progress.  Add increase number of sections of math support and transfer level math classes and 

having several late-start classes for math support classes. 

D. At Scale. No feedback. 

E. At Scale.  Need to identify poorly prepared students (DSPS, EOPS).  Some students not ready for even 

lower-level classes but being put into transfer-level so they’re not succeeding. 

 

https://www.gocolumbia.edu/counseling/advising_guides.php


Student Success Council Meeting / November 22, 2019 

 

 
 

F. Making Progress. Currently, equitable support to 9th - 11th-grade students is not provided; more 

attention needs to be paid to this age group to make it equitable to seniors.  Dual enrollment committee 

created webinar series for high school students.  Promise expansion to offer two years of college at no 

cost.  Columbia staff and faculty are working with high schools to motivate students to attend Columbia 

College. 

 

Pillar 3.  Stay on the Path: 

A. At Scale.  No feedback 

B. Making Progress.  Remove degree audit and replace with starfish 

C. Making Progress.  Adrienne suggested keeping faculty informed of Early Alerts and Flags. 

D. At Scale.  No feedback 

E. At Scale.  No feedback 

 

Pillar 4.  Ensuring Learning: 

A. At Scale.  More study needed. 

B. At Scale.  No feedback 

C. Scaling in progress.  Started with internships. Apprenticeship program in progress. 

D. At Scale.  No feedback 

E. At Scale.  No feedback 

F. Making Progress.  Discuss program review here. 

G. Making Progress.  Remove quotes from portfolium and use portfolio instead. 

 

 Conclusions:   

 

 
Action items:   

Person responsible: 

 

Deadline: 

 

TOPIC:  AB-705 Implementation:  Beyond 

Compliance 

Melissa Raby 20 Minutes 

 Discussion:   

We want to empower students to understand significance of decision as to which course to start with as they re-

enter or enter college.  Remember that legislation is asking college to look at how this is done and be 

transparent with student success data.  We’ve made multiple changes as to how we place students.  Previous 

placement tests were inaccurate, and now that we have co-curricular support for math and English. Would like 

to restart conversation about how to place students going forward. 

   

 Conclusions:   

Melissa would like to analyse how students are succeeding or not succeeding with current placement 

procedures. 

 

Ben to create dashboard for this purpose, if it is not already there, and put together a report that tracks first-time 

students who completed transfer level math within their first year.   
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Ben would like to meet with a group who can tell him exactly what statistics need to be found in order to 

accurately report students’ success.  Kirsten Frye and Mike Igoe agreed to join Ben in this endeavor.  

 

 
Action items:   

Student Success data to be reviewed. 

Person responsible: 

Ben, Kirsten, Mike 

Deadline: 

1/24/20 

TOPIC:  Math Placement Options Ben Marcus 20 Minutes 

 Discussion:    

In order to register for math courses, students must meet with a counselor and take multiple measures 

placement to determine what class is appropriate. Students then go to A&R where a flag is entered in Datatel to 

show which math course they are eligible for, but flag is always the same, so student can sign up for any 

transfer-level math course, rather than the one they were guided to take.  If the statistics classes are full, 

students take transfer-level math for elementary teachers (math 4).  Need like to rearrange pre-reqs in Datatel 

and fix the form that creates the flag.   

 

MJC has a tool (decision tree) where students answer series of questions and receive a math placement. This is 

in alignment with AB705.  Would like to adapt this tool to do multiple measures placement so students have to 

sign up for the appropriate class and not just anything that is open at a transfer level. 

 

 Conclusions:   

Adopt tool* in Datatel to do multiple measures placement so students have to sign up for the appropriate class 

and not just any math class that is open at a transfer level. 

 

*Staffing is an issue, but need to review decision tree and have IT put tool in place in Datatel for Columbia 

College; get counselors to accept this new process for math placement; English would then follow suit. 

 

 Action items:   

 

Person responsible: 

 

Deadline: 

 

TOPIC:  Cultural Enrichment Sub-Committee Kasey Fulkerson 15 Minutes 

 Discussion:   

Meeting held to kick off the new Cultural Enrichment sub-committee.  Decided to launch actual committee at 

beginning of 2020.  Committee will look at cultural holidays and use that as launch pad for campus events.  

Currently, GSA club has been revised, and veterans club no longer exists.  Need two to four students to sit on 

this committee. 

  

 Conclusions:   

 Need to recruit students to sit on committee. 

  



Student Success Council Meeting / November 22, 2019 

 

 Action items:   

 

Person responsible: 

 

Deadline: 

 

Additional Information 

Special notes: The meeting was adjourned at 2:53p. 

These minutes were respectfully recorded by Colleen Henry. 



  



  



  



  



  



  



  



  



  



  



  



  



  



  



  



  



 
 



  



  



 
 



  



 
 



 
 



  



 

Two community colleges show 
how students can succeed 

without remedial math courses 
And one — in the San Diego area — closed Latino 

students’ achievement gaps in math. 
COMMUNITY COLLEGES 

ASHLEY SMITH 
NOVEMBER 15, 2019 

Cuyamaca math instructor Annalinda Arroyo teachers a revamped transfer-level statistics course. 

A San Diego area community college that moved early to eliminate remedial 
math courses is drawing lots of attention across the state for success in teaching 
math. 

Not only are students at Cuyamaca Community College taking math classes that 
can transfer to four-year colleges, but Latino students are bucking a national 
trend by outperforming their white counterparts. 

Cuyamaca, along with College of the Siskiyous in Northern California, were two 
of the first institutions in the 115-campus community college system to 
completely reform math programs in 2016 — a year before state lawmakers 
and Gov. Jerry Brown unanimously passed a law mandating community colleges 
to broaden access to transfer-level math and English courses and eliminate 
most traditional non-credit remedial classes. That mandate went into effect this 
fall. 

“Students have much more capability than we give them credit for no matter 
what we say they can do,” said Tammi Marshall, chair of the math department 
at Cuyamaca. 

Helping students succeed in basic arithmetic, she said, can be as simple as 
allowing them to use a calculator. 

https://edsource.org/topic/community-colleges
https://edsource.org/2019/as-california-community-colleges-gear-up-to-teach-less-remedial-math-one-college-shows-how-it-can-be-done/606490


 

“Why is it so unbelievably important to us that somebody can do something by 
hand?” Marshall asked. “That seems unreasonable to me. In the real world, no 
one does these problems by hand.” 

Cuyamaca and Siskiyous stand out in the community college system by having 
some of the most success with students who take math classes that transfer to a 
four-year college, according to a recent report from the Public Policy Institute of 
California that examined the early impact of community colleges expanding 
access to English and math classes for transfer. 

The community college system offers two pathways to take transfer-level math: 
One is Statistics and Liberal Arts math. The other is Business, Science, 
Technology, Engineering and Math, or B-STEM. Students decide which math 
pathway fits their major and career choice. 

After Cuyamaca changed its math program, all students at the college began to 
pass those courses that transfer to a university in greater numbers. But Latino 
students not only closed the achievement gap with their white counterparts, 
but surpassed the percentage of white students at the college who passed those 
math transfer courses. 

Cuyamaca saw a shift in progress as it opened access and direct enrollment into 
math courses for transfer. From 2015 to 2016, enrollment in these classes more 
than doubled. By fall 2018, more than 75 percent of first-time math students 
were starting in a transfer-level course at the college. And more of them were 
passing the course. In 2018, 380 students completed the college-level math 
class compared to just 163 completions in fall 2015, according to PPIC. 

Siskiyous students directly enrolling in statistics courses increased dramatically 
from 14 percent in 2015 to 81 percent in 2018. And more students passed the 
statistics course for transfer. One-year completion rates increased from 17 
percent in 2015 to 56 percent in 2017. 

System-wide more students took statistics than any other transfer-level math. 
Forty-five percent of first-time math students enrolled in statistics in 2018 
compared to 34 percent of students in 2015. During the same period, 

https://www.ppic.org/publication/what-happens-when-colleges-broaden-access-to-transfer-level-courses-evidence-from-californias-community-colleges/
https://www.ppic.org/publication/what-happens-when-colleges-broaden-access-to-transfer-level-courses-evidence-from-californias-community-colleges/


 

enrollment in other transfer-level math like B-STEM grew only 34 percent. 
According to PPIC, most students are not in STEM fields and statistics is 
required for many majors. 

As a freshman and 2017 high school graduate, Mariam Shamon dreaded taking 
math classes, but that was before she enrolled in Cuyamaca’s statistics class for 
transfer. She said the revamped math class helped her with the algebra 
concepts she didn’t understand in high school. 

“I recognize now looking back to high school that I didn’t understand the 
fundamentals,” said Shamon, 20, of San Diego and now a third-year Cuyamaca 
student. “When we would move on to more advanced concepts, I would have a 
hard time because I was struggling with the basics.” 

Shamon graduated high school with a D in pre-calculus, so in 2017 she enrolled 
in Cuyamaca to study political science. Because she had performed so poorly in 
math in high school, Shamon decided to pursue a liberal arts major. But the 
college’s new math classes in statistics changed her outlook. 

“With this math course, we would go over basic concepts and the advanced 
concepts and I wouldn’t have to trail back,” she said. 

Cuyamaca and Siskiyous changed their math courses by adding corequisite 
supports, eliminating placement exams and allowing students to use their self-
reported high school grade-point averages to decide which math to take. 
Corequisite is a popular type of remediation attached to the classes that can 
transfer to universities and may give students who need additional help more 
one-on-one teaching, more lab time or tutoring. 



 

 
Cuyamaca students work out pre-calculus problems in transfer-level class. 

Marshall said Cuyamaca made multiple changes at once, so it is difficult to 
pinpoint why the achievement gap closed for Latino students. But she also 
credits the college for focusing on “student-centered” classes. For example, 
Cuyamaca instructors can attend a teaching program at the college that helps 
educators create an equity-focused classroom for students and helps them to 
recognize their own cultural biases. The program helps faculty figure out ways 
for the college to change to help students, instead of demanding students 
change to fit the college, Marshall said. 

Siskiyous officials attached corequisite courses to all transfer-level math classes 
at the college, so students had additional support whether they needed it or not. 
Although students may need to retake one math class, they haven’t had to re-
take it more than two times, said Valerie Roberts, associate dean of student 
services at Siskiyous 

The PPIC report — and two other reports examining AB 705 implementation — 
have all shown that eliminating traditional remedial courses and increasing 
access to classes that can be transferred to universities has helped more 
students complete college-level math, said Eloy Oakley, chancellor of the 
California Community Colleges. 

https://edsource.org/2019/more-california-community-college-students-entering-passing-transfer-level-math-and-english-as-result-of-landmark-law/617999
https://mk0edsource0y23p672y.kinstacdn.com/wp-content/uploads/2019/11/Alyssa-Pic-A.jpg


 

“To those colleges and the small group of faculty that have expressed concerns, 
I would say this body of evidence is a good indicator that their fears are not 
going to be realized,” Oakley said. “There is a lot of math and English faculty 
throughout the state implementing with fidelity, and things are going well.” 

But colleges have been slower to reform math courses. The PPIC report found 
that only 16 of the state’s 114 community colleges have significantly expanded 
access to transfer-level math. The report does not include Calbright College, the 
state’s new online community college. 

“Colleges have been more engaged to do these curricular changes in English 
than in math,” said Marisol Cuellar, a senior research associate at PPIC. 
Redesigning math is arguably more complicated for colleges because of the 
different math pathways. Liberal arts majors, for example, would enroll in 
statistics and pre-calculus would be a course for students pursuing business or 
in fields that emphasize math and science. The colleges would need to tailor the 
additional support for each course to fit each pathway, she said. 

The existence of intermediate algebra may also complicate the issue because 
many students may choose to enroll in that course instead of a transfer-level 
math course, Cuellar said. Intermediate algebra courses satisfy the associate 
degree requirement but are not transferable to a four-year institution. 

Roberts acknowledges that Siskiyous, which is the state’s northern most 
community college, is pretty small compared to other colleges in the system, 
and so reforming the math courses may not have been as difficult as it could be 
for larger colleges. Marshall said Cuyamaca has only 9,000 students and noticed 
it had more flexibility than larger San Diego-area colleges in undergoing 
reforms. 

“Our small class size, 20 to 25 students, that helps with lab time and students 
really do get time with the instructor,” Roberts said. “It also helps that the 
person leading the statistics reform has a degree in math education and teaches 
math.” 



 

Roberts said those faculty members who were against the changes in the 
beginning left the college, which opened the door for Siskiyous to hire 
instructors who were eager to carry out the reforms. 

Some faculty have opposed the changes, insisting that unprepared students 
shouldn’t be thrust into college-level math classes. 

The state’s Smarter Balanced tests offer a measure of just how prepared high 
school graduates are for transfer-level math. Only 32.24 percent of California 
11th-graders met or exceeded the standard for math on the 2018-19 Smarter 
Balanced exam. 

Roberts said that, so far, these test results don’t appear to matter or have any 
impact on what happens when these students go to college. The research shows 
that despite low high school math performance across the state, students are 
finding success in completing college math courses because of these changes. 
Educators in the community college system have learned that a single 
standardized assessment is not an accurate indicator for college readiness, she 
said. 

Shamon, the Cuyamaca student, said she used to be afraid of math. But she got 
an A in the college’s revamped math class and enjoyed it so much that she 
changed her major to civil engineering and is planning to transfer to San Diego 
State University in the spring. 

“I had spent all of high school thinking I wasn’t a math person,” Shamon said. 
“But you get to college and it shifts. I have a whole new perspective on math. I 
look at my courses and think, ‘So what if it’s math-intensive, it’s fine.’” 

 

 

https://caaspp-elpac.cde.ca.gov/caaspp/DashViewReport?ps=true&lstTestYear=2019&lstTestType=B&lstGroup=1&lstSubGroup=1&lstGrade=11&lstSchoolType=A&lstCounty=00&lstDistrict=00000&lstSchool=0000000&lstFocus=a
https://caaspp-elpac.cde.ca.gov/caaspp/DashViewReport?ps=true&lstTestYear=2019&lstTestType=B&lstGroup=1&lstSubGroup=1&lstGrade=11&lstSchoolType=A&lstCounty=00&lstDistrict=00000&lstSchool=0000000&lstFocus=a

