
Student Success Council Meeting/February 1, 2019 
 

 

Student Success 
Council Meeting 
Minutes 

February 1, 2019

9:00-11:00a

Manzanita Conference Room
 

Attendees:   

Doralyn Foletti, Kasey Fulkerson, Colleen Henry, Michael Igoe, Tira Lawhorn, Lesley Michtavy, Amy 
Nilson, Brandon Price, Melissa Raby, Shalom Fletcher, Marnie Shively, Klaus Tenbergen, Mary Watts 

 

Guests:  

Bryanna Carter 

 

Absent:  

Anne Cavagnaro, Franziska Daumberger, Adrienne Seegers, Jessica Shapiro, Andree Thomas, Marcus 
Whisenant 

 

Agenda 
 

Introductions  Melissa Raby 05 minutes 

Student Success Story  Bryanna Carter 10 minutes 

Student Equity Plan & Template w/Instructions Price/Raby 45 minutes 

Student ID Requirements Under SB 972 Michael Igoe 10 minutes 

TLC Annual Report Brandon Price 10 minutes 

Developing New and Consistent Outreach Materials Michael Igoe 10 minutes 

AB19   

   

   

   

Additional Information 

The meeting began at 9:05. Melissa Raby chaired the meeting and began with introductions. 
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Minutes 
TOPIC:  Student Success Story Bryanna Carter 10 Minutes 

 Discussion:   

Bryanna attended middle college at Columbia when in high school. She was from a low-income 
family and feared not being able to obtain an associate’s degree transfer.  The TRiO program helped 
her overcome various hurdles, and she was able to obtain the BOG waiver (now College Promise) and 
financial aid.  Resources that helped her succeed at Columbia include attending Student Success 
Workshops, visiting university campuses to learn about transfer options, receiving financial aid and 
receiving help with scholarships/transferring. Anneka was very supportive. 
  
Bryanna worked two jobs while attending Columbia and she played volleyball.  She received 
scholarships from UC Merced so she transferred there and obtained a BA in Psychology.  Bryanna 
graduated in top third of class at Columbia College with a 3.81 GPA, and her GPA was 3.82 at UC 
Merced. 
 
Bryanna currently works for ATCAA in the Headstart program, at the food bank, and she advises low-
income families of weatherization information and community resources.  She is thankful for the 
support she received at Columbia.  
 

 Conclusions:   

 

 
 Action items:   

 

Person responsible: Deadline: 

 

TOPIC:  Student Equity Plan & Template    

               w/Instructions 

Brandon Price  
Melissa Raby 

45 Minutes 

 Discussion:   

The Student Equity Plan & Template will be finalized and distributed in June, since that is the 
deadline to have it certified and submitted for 2019-22.  Ed code requires that the Plan review age, 
gender, race, and disabilities to see where there is disproportionate impact.  What has changed is that 
homeless and LGBT students are now being included.  Categories now being reviewed include access, 
retention, transfer, completion of transfer-level math and English, and earned certificates/associates 
degrees to determine inequities between the aforementioned groups of students. 
 
Brandon reviewed 2017-18 enrollment for target populations comparing percent of college’s total 
enrollment to percent of adult population within the community served.  Core success rates over the 
last five years were lower for Hispanic and current/former foster youth, and this needs to be addressed. 
Degree and certificate completions were then reviewed. 
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Data includes outcomes from 2014-15 through 2017-18.  Brandon reviewed various categories for 
Columbia College including Course Success Rates. See attached Student Success Council PowerPoint 
for details. 
 
Brandon reviewed template for the three-year Student Equity plan, which needs to include access, 
baseline data, goals, and activities.  Brandon brainstormed goals and activities with SSC committee 
and suggestions are shown on attached Equity Planning Table.  
 

 Conclusions:   

Equity Plan needs to be finalized during next SSC meeting and sent to the Board in March. 

 
 Action items:  

Disaggregate information to exclude students who have earned 
certificate in one semester with no intent to continue. 

Person responsible: 

Brandon Price 

 

Deadline: 

3/1/19 

TOPIC:  Student ID Requirements Under SB 972 Michael Igoe 10 Minutes 

 Discussion:   

Senate Bill No.972 states that student ID cards need to include national suicide prevention lifeline, 
crisis text line, campus security phone number, and 911.  We will continue using current ID cards until 
they run out and revise cards thereafter.  We currently have 500 cards on hand, but will need to order 
more before summer semester begins.  Suggested verbiage needs to be approved by College Council 
before going to print. 
 

 Conclusions:   

Recommendation for  the back of the new Student ID Cards: 

 Action items:   

 

Person responsible: 

 

Deadline: 
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TOPIC:  TLC Annual Report Brandon Price 10 Minutes 

 Discussion:   

What is the vision of the Teaching, Learning and Community?  One goal is to have a clear home for 
professional development for the college for all employees.  Professional development is a key 
element of the campus and is widely recognized as essential to high quality teaching and learning.  
Activities completed during the past several semesters are shown on the attached TLC Annual Report.  
Key accomplishments in 2017-18 include: 
 
 Created a physical space (Tamarack Staff/TLC Room) and a TLC webpage to house the project. 
❖ Offered a variety of activities during the 2017/2018 year that engaged full and part-time 

faculty, staff, students and administrators. 
❖ Secured funding for faculty cohort activities through the IEPI. 
❖ Developed a standard sign-in and evaluation to document TLC activities. 

 Conclusions:  

TLC is going strong with many opportunities for management, certificated, and classified to increase 
their professional development.  If you have suggestions about activities, contact Adrienne Seegers 
and/or Lindsay Laney 

 Action items:   

 

Person responsible: 

 

Deadline: 

 

TOPIC:  Developing New and Consistent  

               Outreach Materials 

Michael Igoe 10 Minutes 

 Discussion:   

Michael proposed an idea about publishing and distributing new marketing materials for the college. 
Supplies such as CTE pamphlets are dwindling, and Columbia College needs to have brochures 
informing the community about collegiate courses and resources.  Mike wants to develop more 
general outreach materials that incorporate details that have changed in the student success funding 
matrix.  Students need to be aware of what it takes to complete certificate/degree and transfer.  Funds 
will be needed or identified through the SSC.  Information about earning a degree online should be 
included as well.   
 
It was suggested that a competition for students to complete videos about what it means to be a student 
at Columbia College would be a good marketing device.  Also suggested a flipbook with CTE on one 
side and ASHP on other side with different colored covers on each side. 

 Conclusions:   

Guided pathways funding may cover this expense. 
 Action items:   

Obtain copy of MJC’s flipbook and bring other samples to next 
meeting along with proposal. 

Talk to Trevor about having Gail Segerstrom take photos. 

Person responsible: 

Michael Igoe/Doralyn 
Foletti 

Doralyn Foletti 

Deadline: 

3/1/19   
 

3/1/19 
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TOPIC:  AB19 Melissa Raby 10 Minutes 

 Discussion:   

California Community College’s Office promoted free college for all, but colleges only received 
funding by offering loans.  Marnie is currently working with MJC to hire full-time loan specialist who 
will also work at Columbia.  Financial Aid office will hire a 19-hour financial aid specialist to assist in 
this endeavor and to educate students about financial aid.  Columbia received $103,618 for loan 
program.   
 
What are some ideas on how to spend funding?  Suggested offering institutional grant to students who 
take 15 units per semester; students can receive reward at end of semester if all 15 units are 
completed.  This opportunity would be open to all students at Columbia who: 

 have completed a comprehensive ed plan;  
 signed up for grant in advance;  
 Not received a grade below C.   

 

 Conclusions:   

Need to determine parameters of this campaign, how many students would qualify, and what the 
reward amount would be. 
 

 Action items:   

 

Person responsible: 

 

Deadline: 

 

Additional Information 

Special notes: The meeting was adjourned at 10:18a. 

These minutes were respectfully recorded by Colleen Henry. 
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Instructions
Background Information: 
EC 78222 requires as a condition of funding the completion 
of a student equity plan. In order to ensure equal 
educational opportunities and to promote student success 
for all students, regardless of race, gender, age, disability, 
or economic circumstances, colleges shall maintain a 
student equity plan that includes all of the following for 
each community college in the community college district: 
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(1) Campus-based research, as to the extent of student equity by gender 
and for each of the following categories of students, that uses the 
methodology established pursuant to subdivision (d) of Section 78221: 
(A) Current or former foster youth. 
(B) Students with disabilities. 
(C) Low-income students. 
(D) Veterans. 
(E) Students in the following ethnic and racial categories, as they are defined 
by the United States Census Bureau for the 2010 Census for reporting 
purposes: 
(i) American Indian or Alaska Native. 
(ii) Asian. 

(iii) Black or African American. 
(iv) Hispanic or Latino. 
(v) Native Hawaiian or other Pacific Islander. 
(vi) White. 
(vii) Some other race. 
(viii) More than one race. 
(F) Homeless students. 
(G) Lesbian, gay, bisexual, or transgender students. 
(H) Additional categories of students determined by the governing 
board of the community college district. 
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Instructions
Colleges are required to set three-year goals from the Student Success 
Metrics for the overall student population and for each student equity 
population** shown to have disproportionate impact in the following areas:

1. Access – Successful Enrollment* 
2. Retention – Fall to Spring 
3. Transfer to a four-year institution 
4. Completion of transfer-level math and English 
5. Earned credit certificate over 18 units, associate degree, CCC bachelor’s 
degree 

Show 
me the 
data!
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October 
Equity Data

Student 
Success

Lauchboard
Data
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ACCESS
We have remedied previous disproportionate 
impact in access among African Americans. We 
don’t have major issues with access.  Most of the 
gaps are explained by differences in the age 
distribution within the groups.  For example a 
greater proportion of the “Hispanic” population is 
traditional college age than the “White” 
population so Hispanics appear overrepresented.

ACCESS
However, LGBT students who applied to Columbia 
were less likely to enroll here (42% vs. 53%) than 
non-LGBT students as were Asian students (30% 
vs. 53%).

Goals and activities to support that goal?
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Course Success
No longer a required metric but we do see lower 
rates among Hispanic students and foster youth 
which should continue to be addressed.  

Keep in mind that this success metric is 
influenced by retention within the term too.

Retention Fall to Spring
Fall to spring retention rates were lower for 
African American (57%) and Hispanic students 
(67%) than White students (72%). Foster youth 
(57%) and LGBT (64%) were also below the total 
student average (71%)

Goals and activities to support that goal?
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Transfer to a four year 
institution

American Indian students (22% vs 26%) and 
Individuals with Disabilities (15% vs 26%) were 
less likely to transfer than their peers.

Goals and activities to support that goal?

Completed transfer level 
math and English

There isn’t evidence of differences in transfer 
level math and English completion on the Student 
Success Metrics for 17-18, however local data 
shows American Indians were less likely to 
progress from basic skills to degree applicable 
courses.
Goals and activities to support that goal?
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Completed certificate over 
18 units or Associates Degree
Local data suggests that American Indians, African 
Americans, and Individuals with Disabilities had 
lower rates of degree and certificate completion. 

Goals and activities to support that goal?

Student ID 
Requirements

SB 972

Brandon Price



2/13/2019

11

Student ID 
Requirements

SB 972

TLC Annual 
Report
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Outreach Materials

Thank 
you!



Equity Planning Table

2/1/2019

Access Baseline Data Goals Activities

Asian Asian students 

who applied to 

Columbia were 

less likely to 

enroll here than 

non- Asian 

students (30% 

vs. 53%).

Conduct 

additional 

research on 

whether these 

students are 

going to another 

college or not 

going at all

hybrid - online course 

demographics

LGBT LGBT students 

who applied to 

Columbia were 

less likely to 

enroll here (42% 

vs. 53%) than 

non-LGBT 

students.

Conduct 

additional 

research on 

whether these 

students are 

going to another 

college or not 

going at all

Success

Hispanic Hispanic 

students had 

lower course 

success rates 

(69% versus 

74%)
Foster Youth Foster youth had 

lower course 

success rates 

(50% versus 

74%)

see integrated 

plan.  Add 

promote 

guidance class.
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Retention Baseline Data Goals Activities

African 

American

Fall to Spring 

retention was 

lower for African 

American 

students (57%) 

than their peers 

(71%).

Disaggregate 

information to 

exclude folks who 

have earned 

certificate in one 

term no intent to 

persist and who 

can't because of 

release

Hispanic Fall to Spring 

retention was 

lower for 

Hispanic 

students (67%) 

than their peers 

(71%).
Foster Youth Fall to Spring 

retention was 

lower for Foster 

Youth (57%) 

than their peers 

(71%).

see integrated 

plan

LGBT Fall to Spring 

retention was 

lower for LGBT 

students (64%) 

than their peers 

(71%).

Create 

partnerships 

with high 

school GSA 

clbs
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Transfer Baseline Data Goals Activities

American 

Indian

American Indian 

students  were 

less likely to 

transfer than 

their peers  (22% 

vs 26%).

see integrated 

plan and do 

more targeted 

conseling via 

starfish, etc.

Individuals 

with 

Disabilities

Individuals with 

Disabilities (15% 

vs 26%) were 

less likely to 

transfer than 

their peers.
Completion 

Transfer 

Level Math 

and English Baseline Data Goals Activities

American 

Indian

American 

Indians were 

less likely to 

progress from 

basic skills to 

degree 

applicable 

courses (32% vs 

44%)
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Certificate 

or Degree

Baseline Data Goals Activities

American 

Indians

American 

Indians had 

lower rates of 

degree and 

certificate 

completion (13% 

vs. 24%)
African 

Americans

 African 

Americans had 

lower rates of 

degree and 

certificate 

completion (10% 

vs. 24%)
Individuals 

with 

Disabilities

Individuals with 

Disabilities had 

lower rates of 

degree and 

certificate 

completion (19% 

vs. 24%)

Remove those 

without intent to 

transfer
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History 
The idea for a Teaching Learning and Community (TLC) Initiative was born at the Faculty 
Retreat at Baker Station in August 2017 with a clap of lightning and a boom of thunder 
(literally).  The project is an outgrowth of the Academic Wellness Educators (AWE) legacy. 
AWE was a long standing group and vehicle to suggest and implement change on campus. Due 
to changes on campus, AWE was ready to sunset but the energy for collaboration and improving 
student success was alive and well.  Professional development was identified as a missing 
ingredient for achieving the College’s mission and vision. The work began with a great kick-off 
event at the start of the fall 2017 semester where an energized group of students, staff, faculty 
and administrators generated ideas for the upcoming year. 
 
Structure 
Through an agreement with the Academic Senate, Lindsay Laney (Academic Achievement 
Center Coordinator) and Adrienne Seegers (Child Development Faculty) are being compensated 
with a combination of reassigned time and stipends for co-facilitating the TLC initiative. 
Administrative support is provided by Brandon Price (Dean of Student Services), Brian Sanders 
(Vice President of Instruction), and Cindy Inwood (Executive Secretary to the Vice President of 
Instruction).  In December, 2018, TLC made a proposal for the initiative to report to the 
Institutional Effectiveness Council (IEC) and will work on formalizing TLC location in the 
Governance Structure for the College during spring of 2019. The TLC Co-Facilitators have 
strategically reached out to the Classified Senate to ensure inclusion of and responsiveness to 
classified staff needs and have worked closely with the President and Vice President’s offices to 
coordinate campus wide professional development activities including adjunct inservice, 
inservice and flex days.  
 
The current funding source for TLC activities has largely been Partnership Resource Team 
(PRT) funds from the Chancellor’s Office Institutional Effectiveness Partnership Initiative 
(IEPI).  Columbia College was granted a one year extension of these funds. This funding stream 
will end on 6/30/2019. A multi-year plan and budget request will be presented to College 
leadership in the spring of 2019.  
 
Mission 
The TLC mission was developed through a collaborative process and reads: 
The mission of the Teaching, Learning, and Community Initiative is to promote excellence in 
teaching and learning across the entire college community-students, staff, faculty, and 
administration-in an ongoing climate of growth and improvement. 
 
Function 
The function of the Teaching, Learning, and Community Initiative is to: 
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❖ organize and promote professional development programs and themes on campus 
❖ provide analysis and recommendations on professional development in response to 

campus needs and research about effective professional development strategies 
❖ collaborate with Deans, Vice Presidents, and President to coordinate flex and in-service 

days to promote continuity and high quality programming 
❖ collect and disseminate outcomes of professional development activities 
❖ collaborate with academic and classified senates on plans and implementation 
❖ assess and communicate the impact of TLC activities on creating a culture of meaningful 

assessment 
 
Vision 
By 2021 the Initiative hopes to achieve the following benchmarks: 
Structure: Clear home for professional development, physical space, leadership, identified key 
players, processes in place for schedule, annual events, multi-year plan and budget. 
 
Sustainability: Professional development is a key element of the campus and is widely 
recognized as essential to high quality teaching and learning. Stable funding has been identified 
for the initiative. 
 
Outcomes: Faculty, staff, and administration have robust opportunities for professional 
development. Impacts of professional development on effectiveness are well documented and 
visible. 
 
Key accomplishments 2017-2018 

❖ Created a physical space (Tamarack Staff/TLC Room) and a website to house the project. 
❖ Offered a variety of activities during the 2017/2018 year that engaged full and part time 

faculty, staff, students and administrators. 
❖ Secured funding for faculty cohort activities through the IEPI. 
❖ Developed a standard sign in and evaluation to document TLC activities. 

 
Fall 2017 Activities  

❖ TLC Kick-off Event 
❖ Habits of Mind 
❖ Brown Bag Book Club 
❖ Technology Trainings 
❖ Excel and Word Document Workshops 
❖ Civic Engagement Project: DACA Panel 
❖ Student Panel on Study Habits 
❖ Good Ideas For Teaching (GIFT) Event 

2 
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TLC Kick-Off Event, Fall 2017 

 
Spring 2018 Activities 

❖ Active Learning Conference at Merced College 
❖ Mental Health Activities 
❖ Budget Workshop 
❖ Service Animal Workshop 
❖ Active Learning Luncheon 
❖ Technology Trainings 
❖ MJC Visit 
❖ Classified Retreat 
❖ Strategic Professional Development with Pat James 
❖ TLC Weekly Lunches hosted in TLC Staff Room 
❖ Launched Peer Observation Pools (POPs) and Teaching Test Kitchen Labs (TTKLs) 

 

 
 Active Learning Lunch, Spring 2018 
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Fall 2018 Activities  
❖ Two-day Instructional Skills Workshop 
❖ New Employee Welcome 
❖ In-service activities (adjunct and all college) 
❖ Teaching Workshops  
❖ Technology Trainings 
❖ Mindshift follow-up activities 
❖ TLC Weekly Lunches hosted in TLC Staff Room 

 
Fall Instructional Skills Workshop (ISW) August, Foothill Horizons 
 

 
Instructional Skills Workshop, Fall 2018 

 
Historically, the Career Technical Education (CTE) Division has offered an annual Instructional 
Skills Workshop (ISW) just before the beginning of the fall semester. For many years, the CTE 
faculty and guests would retreat to Baker Station to work on their teaching and program 
effectiveness.  This year, TLC designed an ISW and invited the whole campus to attend. 
Originally scheduled to take place at Baker Station, the ISW was relocated to Foothill Horizons 
due to the Donnell Fire.  
 
Just under 30 people attended on each of the two days of the activity.  Participants included 
faculty (full-time and part-time), staff, and one Dean.  
 
Participants reported the following after the Fall 2018 ISW: 

● “Conversation about innovation and experimenting creatively in the classroom was 
useful. Helped me to push through some self-imposed boundaries. I also loved the 
movement poem - this may be part of my final!” 
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● “I especially enjoyed the presentation from the speaker from UC Merced.  I appreciated 
the new perspectives and the chance to learn alongside colleagues.” 

● “Thanks for coordinating an inspiring conference! Trying to apply what I learned and 
shift my mind to a more experimental paradigm, one that is truly curious about my 
students' experiences. One that checks my assumptions.”  

 
Faculty Cohorts 
During spring 2018, one Peer Observation Pool (POP) cohort of ten faculty and two Teaching 
Test Kitchen Lab (TTKL) cohorts of nine faculty successfully completed activities. In fall 2018, 
one POP cohort of four faculty and three TTKL cohorts with twelve faculty successfully 
completed activities.  A total of 25 different faculty participated in cohorts: fifteen full-time 
faculty (60%) and ten adjunct faculty (40%).  

  
 
Peer Observation Pool 
The Peer Observation Pool (POP) is an informal structure for faculty to learn from each other by 
spending time in colleagues’ classrooms. It is not related in any way to faculty evaluation. POP 
members observed three faculty for at least an hour each including at least one faculty outside of 
their discipline.  Members participated in a kick-off meeting where they shared goals and 
expectations and all members participated in a closing to share their experiences and takeaways. 
Participants also submitted short reports to document how their participation impacted their 
Student Learning Outcomes (SLOs). 
 
During the closing activity, many POP members shared that they were all looking for 
alternatives to the traditional lecture.  The takeaways included think-pair-share activities, a quiz 
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at the start of class (student-generated), and other strategies for group work to promote 
student-to-student interaction. In addition to the teaching activities, POP members focused on 
assessment practices and SLOs.  They appreciated the ability to see SLOs from other disciplines 
in order to improve their own.  
 
Lastly, the Peer Observation Pool created an opportunity for colleagues to connect and feel 
valued.  They were able to not only connect on a individual level with faculty inside and outside 
of their discipline, but also with the College.  Many faculty feel isolated and the POP offered a 
safe space to talk about teaching and learning.  
 
Fall 2018 POP Members 

Marcus Whisenant, Hospitality Management 
Micha Miller, Biology 
Lara McNicol, Forestry and Natural Resources 
Sherie Newman, Health and Human Performance 

 
Spring 2018 POP Members 

Kim Robinson, Sociology/Psychology 
Tom Johnson, History 
Tim Elizondo, Speech Communication 
Kathy Kenna, Biology 
Marcus Whisenant, Hospitality Management 
Lahna VonEpps, Math 
Rebekah Elizondo, Counseling 
Mary Harper, Music  
Don Dickinson, Hospitality Management  
Cheryl Divine, ESL/English  

 
Teaching Test Kitchen Lab 
A Teaching Test Kitchen Lab (TTKL) cohort is a small group of faculty including a lab leader. 
The group will identify a need or issue in the classroom connected with the SLO assessment 
process. Then, the group will collectively create an action plan. The action plan will explore and 
improve teaching and/or student success including student learning outcomes and assessments. 
TTKL cohorts can be made up of faculty from a single department or from faculty across 
disciplines. 

Spring 2018 TTKL Projects and Members 
Study Habits 

Leader: Erin Naegle, Biology  
Mike Torok, Biology 
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Kathy Kenna, Biology 
Micha Miller, Biology 

 
Real-time Communication in the Online Environment 

Leader: Melissa Colon, Distance Education Coordinator 
Anca Husher, Physics 
Davia Kirkpatrick, Counseling 
Randy Barton, Business/Economics 
Pam Guerra-Schmidt, Child Development  

 
Fall 2018 TTKL  Projects and Members 
Student Needs and Learning Outcomes in Incarceration Education Programs  

Leader: Twyla Olsen, Speech Communication 
Trudi Mullerworth, English 
Marina Koorkoff, Psychology/Child Development 

 
Media Skepticism as a Possible Barrier to Student Success within Argumentation and Critical 
Thinking  

Leader: Tim Elizondo, Speech Communication 
Tom Johnson, History 
Kimberley Robinson, Sociology/Psychology 
Rebekah Sandlin, Counselor 

 
Blending Pedagogy, Technology & Engaging Content  

Leader: Melissa Colon, Distance Education Coordinator 
Kim Pippa-Tonnesen, English 
Shannon Van Zant, History 
Pam Guerra-Schmidt, Child Development 
Kathy Schultz, Computer Science 

 
Testimonial from Spring 2018 Teaching Test Kitchen Lab: 

“Over the course of the last two semesters, I did extensive SLO assessment of BIO 10 by 
tracking each question of a homework assignment or test. The results indicated students tend to 
do well at identifying items including lab exams, and identification on diagrams, but did not do 
well at integrating structure with function. The result was something that I expected as reflected 
on the structure versus function questions on exams. I made a decision to alter assignments, 
model the concepts and continually reinforce the idea of structure related to function. Then, on 
June 28th, I had an epiphany of sorts. I received a nerve block for a rotator cuff surgery which 
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rendered my left arm with no sensation or motor function. It was if I didn’t have a left arm!!  I 
had all the structure outside of a few torn parts, but none of the function. As I was going to sleep, 
I realized that a totally different skill set was necessary to learn the relationship between function 
and structure! The modification of homework assignments (a sample is attached), more group 
discussion and activity, and modeling the expectations and relationships has made a significant 
difference to date. In lab, the average grade on the first test was a B, almost 10 points more than 
the typical first test! The results of the first lecture exam also demonstrated an increase in class 
average of a full grade from previous semesters. Hopefully this trend will continue. I believe 
having a better understanding of structure related to function provides a stronger foundation for 
additional course work in the Biological Sciences and creates a broader scope of understanding 
for the would be clinician.”   -Kathy Kenna, Biology 

Testimonials from Spring 2018 POP participants: 
 
“Observing these courses has been incredibly eye-opening for me. As I indicated, I was most 
struck by how fun the courses were, and the extent to which instructors actively fostered this 
sense of excitement .” 
 
 “My observations allowed me an opportunity to observe students behavior in a way that I had 
not been provided in years.”  
 
“Participating in the Peer Observation Project has been an exciting and inspiring experience. The 
faculty I observed are exceptionally good instructors. Each brings knowledge, experience, 
kindness, and a high bar to their classes. I learned new teaching techniques and came away 
feeling energized about my own teaching. The observation process has enriched my experience 
as a faculty member at Columbia College. I am so grateful to work with such fine instructors as 
the ones I observed.” 
 
“I have taken away many teaching tools from these observations and I’m excited to use them in 
my upcoming classes and labs. I would enjoy and benefit from projects like this in the future.” 
 
“I had the opportunity to observe several faculty members both within and outside of my 
discipline.  This observation time allowed for a structured opportunity to reflect on my own 
teaching style and gain strategies and tools from other instructors to enhance my classroom 
experiences.  It also allowed for time to consider the Student Learning Outcomes of my 
discipline and seek strategies toward purposefully achieving those objectives by observing the 
style and intentions of other instructors in their classrooms.” 
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Comments on impacts and outcomes of TLC participation: 
 

● “I would certainly be interested in taking part in further activity, especially if it involved 
how to raise enrollment and retention.” 

● “Thanks for arranging for the van, great to spend riding time with faculty! We so rarely 
get to talk to one another about teaching and learning.” 

● “Thank you for making me feel part of the community.” 
● “I greatly enjoyed the connections I made with new faculty and staff during the "new" 

staff orientation.”  
● “Opportunity to discuss teaching and learning with peers, learn new ideas, remind myself 

of things I know about the nature of learning but had forgotten. Gave me the opportunity 
to look at my class with fresh eyes again.” 
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