
SSEAC Meeting Minutes 

September 6, 2015 
 

Attendees:

Kelsie Bonavia, Matt Fox, Colleen Henry, Tracey Hickey, Kirsten Miller, Sara Mitchell, Seth Myhre, Jill 
Olson, Elizabeth Pfleging, Brandon Price, Melissa Raby, Kristin Rascon, Rick Rivera, Karen Rodts, Anneka 
Rogers-Whitmer, Joe Ryan, Marnie Shively, Ben Vogt 
 
Visitors: 
Cathy Parker, Assistant Superintendent, Tuolumne County Office of Education 
 
Absent: 
Randy Barton, Matt Fox, Wendy Griffiths-Bender, Shawn Jordison, Adrienne Seegers, Marnie Shively, 
Diana Sunday, Klaus Tenbergen, Tina Trolier

Discussion: 

Brandon Price chaired the meeting which began at 9:05a.   

After introductions were made, Brandon distributed a working draft of Student Access and Success 

Initiatives for review requesting input from attendees regarding the Proposed Activities section (see 

Attachment A).  The notes below are in conjunction with Proposed Activities topics only.  Please 

forward all additional activity suggestions to Brandon. 

Acceleration Project (1) 

The UC system has revised their math pre-reqs, so non-STEM students no longer have to take algebra I 

and II as a prerequisite.  The math department will develop and offer a Path to Stats class and an 

accelerated algebra II class before the summer of 2017.  Joe Ryan discussed accelerated, intensive, 

three-week summer courses that high schools offer their students to prepare them for college 

matriculation and assessment testing.  Research is being done to improve accuracy of student 

placement in English and math courses in order to improve retention; the math department will need to 

work with high schools to ensure math levels coincide. (See Attachment B, Acceleration Strategies that 

Produce Powerful Results article for more information.) 

Basic Skills Support (2) 

Future BSI support to include embedded tutoring in ESL courses. 

ESL / GED Support (3) 

A Guidance 107/ESL cohort to be offered in the spring.  A stipend may be available to an adjunct 

instructor to perform Non-credit SSSP Coordinator* duties. Student ambassadors/tutors can help ESL 

students apply and register for classes.  IPads will be available to students in ESL classes for use during 

the class and stored at the class location.  $23,000 will be available for student ambassadors and the 

embedded tutor for ESL classes. 

Multiple Measures Exploration and Examination (4) 

English and math placements will be revised after Path to Stats and accelerated math courses are 

implemented.  Rick Rivera said that Accuplacer tests revealed students’ reading abilities more than their 



writing abilities.  A statewide assessment initiative is being implemented that includes a writing sample 

as well.  This initiative must be adopted by Columbia College or future funding will not be forthcoming.  

Below is the link from Cathy Parker to test given to 11th graders in both math and English (includes 

writing) http://sbac.portal.airast.org. (See Attachment B, Acceleration Strategies that Produce 

Powerful Results article for more information.) 

Major Selection and Pathways Project (5) 

The most effective way for students to choose a major that connects to their career path is for them to 

meet with a counselor to discuss career goals and associated majors.  Students that can see the 

connection between their major and their desired career tend to have higher retention/transfer rates.  

Comprehensive Career Program (6) 

Career Workgroup meetings now in progress.  The Special Programs Counselor* (open position) will 

supervise this workgroup.  Internship workshops are tied to majors.   

Disabled Student Access & Awareness Initiative (7) 
Development of strategies to encourage individuals with disabilities to enroll at the college and in DSPS.  Activities 

to include sponsoring a DSPS awareness campaign, hiring a DSPS peer mentor*, DSPS campus and community 

outreach, and enhanced tutoring for DSPS students in barrier courses. Sara Mitchell suggested purchasing iPads for 

DSPS students (already in progress) and Smart TVs to download apps via Apple TV, etc.  Brandon confirmed that 

any equipment purchased for students with SEP funding must be used by students, not staff. 

Foster Youth Initiative (8) 
A Foster Youth Workgroup has been formed to work with Foster Youth and the new Special Programs Counselor*.  

Having one dedicated person who can communicate with high schools regarding Foster Youths’ academic and 

personal history as well as specific needs will help overcome impediments. 

Veterans Initiative (9) 
The Veterans Workgroup has already made progress.  A dedicated Veterans Center is being relocated to Toyon; 

Computer equipment, printers, and iPads are being ordered. Brian Jensen, Derrick Wydick, Elizabeth Pfleging, 

Marnie Shively, Kelsie Bonavia, Karin Rodts, Brandon Price and two veterans are a part of this workgroup. 

Campus Wellness initiatives (10) 
A Mental Health Coordinator* position is being opened to work with Veterans and Foster Youth and general 

students.  There are substantially more mental health cases this year than ever before, and suicide assessment has 

reached a higher level of acuity as well.  Mental Health Coordinator* to work with community agencies to 

coordinate needed resources.   

Engagement initiatives (11) 
Engagement initiatives will include welcome week expansion and connections with campus housing.  Kirsten Miller 

suggested working with the ASCC to get involved in their planned activities. A spaghetti dinner with counselors 

cooking beside ASCC students at the dorms was a suggestion. Helping students move into their dorms was also 

suggested. Consistent efforts are needed.  Social media is the best way to communicate with students.  Important 

to inform the President’s office of campus events so events can be added to Upcoming Events page.  

Academic and social integration (12) 
ESL and Guidance classes to be held as a cohort in spring 2016.  Development of learning communities and more 

BSI classes in the summer are needed. 

Teaching and Learning (13) 
Professional development needed for faculty and staff.  Need to look at why instructors do not often attend 

teaching and learning events since opportunities are offered.  Joe Ryan said that faculty get into patterns that 

disable participation; mindsets need to be changed.  Joe suggested promoting activities that connect faculty with 

one another.  This will increase faculty involvement in workgroups and learning communities which enhance 

relationships amongst faculty.  These suggestions to be mentioned at AWE and College Council. 

http://sbac.portal.airast.org/


Orientation, Assessment, Ed Plans, Counseling and Advisement, Academic Progress / Probation (13) 
Student ambassadors were hired to assist incoming students last year.  This was a successful, on-going venture so 

need to hire a Director of Student Retention and Success* to: 

 direct core planning for student-related activities;  

 hire, train, and schedule student ambassadors;  

 supervise program technician;  

 oversee assessment activities  

 ensure reported data is accurate;  

 oversee Career/Transfer Center and career counseling. 

 

Access and Enrollment (14) 
Brandon and Anneka to apply for TRiO grant for students who are +19 years of age and already enrolled via an EOC 

grant proposal.   

 

Offsite center development taking place in Vallecito and Oakdale; services such as Financial Aid, Admissions & 

Records, and Counseling to be offered at these sites.  Offering tutoring services to students before, during, or after 

classes at these sites is needed.   

 

Additional Comments: 

 

 Columbia College has contracted with Interact to help with enrollment management.  Currently doing 

research on students who previously attended but did not finish during the past four years.  Summer 

programs and greatly needed to increase enrollment. 

 

 CTE Division working on grant that may provide finances to pay for Director of Student Retention and 

Success*. 

 

 Elizabeth Pfleging discussed an upcoming Credit for Prior Learning (CPL) which will give students who have 

prior experience to get credit for training and experience they have obtained prior to attending college.  

This will potentially add to workforce development and CTE course enrollment.  

 

 Kirsten said that courses availability are lacking.  Need to improve course offerings so students can 

graduate within two-year plan period. 

 

*New positions to be opened: 

 Non-credit SSSP Coordinator (stipend to adjunct)- ESL/GED 

 Director of Student Retention and Success (classified management)- Oversee 
Ambassador program, Assessment, Orientation, including the Program Tech position in 
Counseling and MIS data quality control.  

o Goal will be to retain students during application process and persist through 
course enrollment (bigger MIS numbers equals more funding, will add CTC 
coordinator in future). 

o CTE may provide Work experience/ Intern coordinator to partner with CTC 
Coordinator in future year plans. 

 Special Programs Counselor (EOPS/TRiO/ Foster Youth) 

 Mental Health Coordinator 

 DSPS Peer Mentor 
 
A work study student will be hired to serve as a tutor for veteran students as well as help 
coordinate the Veterans Center. 
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2015 – 2016 

Student Access 
and Success 
Initiatives 

 

Problems / Needs 

Evidence 
In student access 

and success 
Sharepoint folder. 

Additional Inquiry 
Proposed 

Proposed Activities 
Data Collection / Measures 

of Effectiveness 

Source of 
Funding / 
Support 

College initiatives to 
promote student 

success (funded in part 
by BSI, SSSP, Student 
Equity, AB 86, etc). 

Impediments to student access, 
matriculation, progression, completion, and 

transfer. 

Results of inquiry 
which suggest an 

impediment to success 
or disproportionate 

impact exists. 

Additional research to 
be conducted. 

Summary of activities currently suggested to 
address problems or needs identified. 

Method for measuring the effect of 
the activity on student success 

Areas from which 
initiatives will be 

funded 

Developmental 
Education 
Initiatives 

Underprepared students are much less 
likely to reach their educational goals. 
 
The proportion of students who are 
placed in basic skills and go on to 
complete college level coursework is 
relatively small.   
 
Students who complete basic skills 
courses often fail to enroll at the next 
level. 
 
Research suggests student placement 
may be inappropriate (below levels in 
which they could be successful, in some 
instances). 
 
ESL participants rarely progress to 
college level coursework. 

Columbia College 
basic skills tracker 
data (English, 
Math, and ESL) 
 
Columbia College 
placement data 
 
California 
Acceleration 
Project Data 

 
 
 

Local inquiry 
regarding the 
effectiveness of 
multiple measures 
placement for 
Math. 
 

 

Acceleration Project (1) 
Exploration and development of accelerated 
courses for students in the developmental 
sequence.  Exploration and possible 
development of alternative courses such as 
Path to Stats courses for non-STEM majors.  
Explore feasibility of intensive summer 
programs to improve placement. 
 

Availability of accelerated 
pathways. 
 
Basic skills progression rates. 
 
Change in student placement 
and course performance 
following participation in prep 
program. 

Student Equity / 
(AB770 in the 
future) 
 
(Faculty support 
for developing 
accelerated 
courses. 
Conferences / site 
visits) 

Basic Skills Support (2) 
Support for students enrolled in basic skills 
courses including tutoring, supplemental 
instruction, writing center, math lab. 

 

Student participation in basic 
skills support programs. 
 
Success rates in basic skills 
coursework. 
 
Basic skills progression 

Basic skills 
Initiative 

ESL / GED Support (3) 
Support for non-credit SSSP coordination, 
paired courses, dedicated student tutors, 
professional development, technology to 
support ESL students, etc. 

 

Success rates in ESL and GED 
coursework. 
 
ESL and GED student 
progression to college level 
coursework. 

Non-Credit SSSP, 
BSI, AB 86, Student 
Equity 

Multiple Measures Exploration and 
Examination (4) 
Examination of the efficacy of current 
placement methodologies.  Exploration and 
development (if appropriate) of multiple 
measures placement for English. 

Rate of student placement in 
varying levels of English courses. 
(If multiple measures is 
implemented) 
Rate of success in varying levels 
of English courses. 

Student Equity 
(Research) 
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Career and Major 
Pathway 

Initiatives 

Students are disadvantaged in their efforts 
to reach their educational goals due to: 
 
Failure to identify a major or career 
interest. 
 
Lack of navigational capital / clarity 
regarding major pathway. 
 
Impediments to completion of major due 
to factors such as availability of courses / 
course sequencing. 
 
Lack of connection to discipline / career. 

Statewide data 
related to 
undeclared 
students. 
 
Results of local 
inquiry related 
to undeclared 
students. 

Comparisons of 
student performance 
(undeclared students, 
students with a 
declared program of 
study, students with 
an ed plan completed, 
students participating 
in an internship or 
work experience, etc.) 

Major Selection and Pathways Project (5) 
Major program pathway review. 
Development of major advising guides. 
 
 

Proportion of students with 
declared program of study. 
 
Student time to degree or 
transfer. 

Student Equity 

Comprehensive Career Program (6) 
Exploration of the development of a “one 
stop shop” to coordinate career exploration, 
career counseling, student employment, 
internships, work experience, etc.  Improved 
coordination between CTE and Student 
Services. (Efforts supported by Director of 
Student Retention and Success.) 

Number of students accessing 
career services. 

SSSP / Student 
Equity 

       

Special Programs 
and Populations 

Initiatives 

Campus research suggests disabled 
students are disproportionately impacted 
in access, degree and certificate 
completion, and transfer. 
 
Campus research suggests foster youth 
have much lower course completion rates 
than their peers. 
 
Campus research suggests veterans are 
disproportionately impacted in access.   
 

 

Results of local 
inquiry related 
to student 
access, 
success, 
completion, 
and transfer. 

Development of more 
sophisticated 
methodologies for 
determining the 
expected enrollment 
among individuals 
with disabilities  
 
Examination of the 
reasons individuals 
with disabilities, who 
are enrolled on 
campus, do not 
participate in DSPS. 
 
Examination of how 
income relates to 
student success 
(further disaggregated 
than current 
methodologies 
employed). 
 

Disabled Student Access and 
Awareness Initiative (7) 
Development of strategies to encourage 
individuals with disabilities to enroll at the 
college and in DSPS. Activities will include 
sponsoring a DSPS awareness campaign, 
addition of a DSPS peer mentor, DSPS 
campus and community outreach, “above 
and beyond” tutoring for DSPS students in 
barrier courses. 

Number of students receiving 
DSPS services. 
 
Awareness of DSPS services 
throughout the campus & 
community. 
 
DSPS student performance in 
barrier courses.  
 
DSPS completion / transfer rates. 

Student Equity 

Foster Youth Initiative (8) 
Development of foster youth workgroup to 
explore impediments to success for foster 
youth.  Addition of a special programs 
counselor who will provide intensive 
services (through EOPS) for all identified 
foster youth. 

 

Course completion rates 
among foster youth. 
 
Retention and completion 
rates among foster youth. 

EOPS, TRIO, SSSP 

Veterans Initiative (9) 
Development of a workgroup to explore 
impediments to access and success for 
veterans.  Development of a veterans’ 
center.   

Veteran enrollments. 
 
Veteran student satisfaction. 

Student Equity 
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Campus 
Engagement 
and Wellness 

Initiatives 

There has been an increase in the demand 
for mental health services on campus. 
 
Research suggests student engagement is 
critical factor in student attrition.  

Research related 
to engagement 
from Kou, Tinto, 
Astin, etc.   
 
Results of 
Columbia 
College student 
engagement 
survey. 
 
(Health related 
evidence) 

 Campus Wellness initiatives (10) 
Addition of fulltime mental health 
coordinator, Columbia College Alert Team 
(CCAT) development and coordination, 
Wellness Faire. 

 

(Student satisfaction/ 
engagement / wellness 
instrument) 

SSSP, Student 
Equity 

Engagement Initiatives (11) 
Selection and training of Student 
Ambassadors to support campus SSSP, 
expanded Welcome Week, etc 

Student receipt of 
matriculation services. 
 
Student satisfaction with 
Welcome Week. 

SSSP, Student 
Equity 

       

Teaching and 
Learning 

Initiatives 

Research suggests academic and social 
integration (such as learning communities) 
are effective strategies for increasing 
student retention but that there is little 
opportunity for this type of engagement on 
college campuses.  
 
Faculty and staff would benefit from 
continued professional development related 
to teaching and learning.  

Results of 
national studies. 
 
Examination of 
the effect of FSE 
on student 
retention. 

Examination of the 
efficacy of the on-
ramp program. 

Academic and social integration (12) 
Support for the First Semester Experience, 
consideration of scaling learning 
communities, exploration of FELI 
integration, support for On-Ramp. 

 

Course success rates, 
retention, and completion 
rates among students 
participating in these 
programs. 

BSI, Student 
Equity, etc. 

Teaching and Learning (13) 
Support for teaching and learning 
workgroups.  Support for professional 
development for faculty and staff. 

Participation rates in 
professional development. 

BSI, Student 
Equity 
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Core Services / 
Enrollment 
Initiatives 

Research suggests the provision of 
matriculation services is a key factor in 
students’ effort to reach their educational 
goals. 
 
Preliminary research suggests a negative 
correlation between student performance in 
coursework and distance from campus. 
 
Research also suggests distance from 
campus disadvantages students in their 
efforts to attend college (place-bound 
students). 

Statewide study 
and Riverside 
Community 
College study 
examining the 
effect of the 
provision of 
matriculation 
services on 
student success. 
(referenced in 
the CCC 
matriculation 
handbook). 

Examination of the 
effectiveness of 
current placement 
practices. 
 
Examination of the 
effect of early 
interaction with 
probation students. 
 
Examination of the 
relationship 
between distance 
from campus and 
student success / 
completion. 

Orientation, Assessment, Educational 
Plans, Counseling and Advisement, 
Academic Progress / Probation 
 
Addition of a Director of Student Retention 
and Success.  Launch of online orientation, 
exploration of multiple measures for English, 
student ambassador outreach to encourage 
completion of educational plans, exploration 
of online advising, early outreach to 
probation and undeclared students. 
 
 

 

Proportion of students 
completing orientation. 
 
Performance on orientation 
exams. 
 
Number and proportion of 
student completing 
educational plans. 
 
Number and proportion of 
students receiving counseling 
or advising. 
 
Student satisfaction with 
counseling or advising. 
 
Number and proportion of 
students with a declared 
program of study. 
 
Course success and retention 
rates among students on 
probation. 

SSSP / Student 
Equity 

Access / Enrollment 
Submission of EOC grant proposal.   
Exploration of off-site center development.  
Enrollment management efforts (Interact, 
etc.) 

College enrollment. 
 
Success rates among students 
based on distance from 
campus. 

Student Equity 
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Acceleration Strategies that 
Produce Powerful Results  

 

Under California's AB770 and the Basic Skills Outcomes Transformation Program, $60 million of 
new state funds have been allocated to increase completion among students designated under-
prepared for college. The funds support colleges to implement evidence-based practices that 
substantially increase student completion of transfer-level courses in English and math or an 
industry-recognized certificate or degree. This brief is intended to help colleges build their plans. 
 

While basic skills sequences were developed to help students be successful, they are having the 
unintended consequence of weeding many out of college. The more remedial courses students are 
required to take, the lower their completion of transferable English and math. Statewide, just 7% of 
students placed three or more levels below college math go on to complete a transferable course 
within three years.(1)  Students of color are disproportionately impacted because they are more 
likely to be placed into lower levels of remediation.(2)  Our traditional approach is clearly not serving 
its intended purpose. 
 

The California Acceleration Project is working with 61 colleges to implement three high leverage 
strategies that accelerate students' progress, substantially increase student completion of 
transferable, college-level English and math courses, and narrow equity gaps. The evidence from 
California and other states makes clear that students are not nearly as "unprepared" as we have 
believed. By changing our approach to placement and remediation, community colleges can help 
many more students to complete math and English requirements and build momentum toward their 
longer-term goals. 
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Strategy #1: Changing Placement Policies 

Colleges broaden access to transfer-level courses, and make access more equitable, by adjusting 

cut scores, using robust multiple measures, and requiring algebra-based testing and remediation 

only for access to courses that require substantial algebra. 

 
The Community College Research Center has 
found that a large number of students placed into 
remediation could have been successful if allowed 
to enroll directly in college-level courses. Studying 
a large, urban community college system, CCRC 
researchers estimated that: 
 

 61% of entering students could succeed in 
college English if allowed to enroll directly 
(19% were eligible under existing policies) 

 50% of entering students could succeed in 
college math if allowed to enroll directly 
(25% were eligible under existing 
policies)(3) 

 
The CA Multiple Measures Assessment Project 
found that 72% of community college students 
could be placed into college English with an 
average grade of C+ using these multiple 
measures: 1) overall high school GPA 2.7 or 
higher, OR 2) C in AP English, OR 3) GPA 2.3 or 
higher and 12th grade English course B- or 
higher.(4)  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

At California community colleges that doubled and 
quadrupled student access to college 
English (Butte, Long Beach): 
 

• Success rates in college English courses 
remained steady 

• Completion of college English was 1.6 to 3 
times higher for all students 

• Students of color saw the greatest gains 
and equity gaps narrowed substantially(5)(6) 

 
Assessment validation studies had failed to detect 
the large number of students inappropriately 
placed into remediation at these colleges. 
 
In the Virginia Community College system, 
completion of college-level math tripled after 
implementation of a pathways approach to 
placement, with different competencies required 
for students pursuing different majors (e.g., liberal 
arts vs. STEM).(
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Strategy #2: Implementing Co-Requisite Models 
Students classified as "below transfer level" are allowed to enroll in a transfer-level course with extra 
concurrent support, saving them at least a semester of stand-alone remediation and reducing their 
chances of dropping out (e.g., "IA-plus" models: students co-enroll in English lA and 2 additional units with 
the same instructor). 
 

Co-requisite models are producing such dramatic gains 
in completion of college-level courses that several 
states are implementing them system-wide (Tennessee, 
Colorado, 
Indiana, Virginia). 
 

At four colleges offering co-requisite models, completion 
of college English was 1.6 to 2.3 times higher than in 
traditional remediation, increasing from 38-50% to 62-
78%. Equity gaps for Black and Hispanic students 
narrowed or disappeared completely.(8) 
 

CUNY's large randomized controlled experiment 
allowed students placed into elementary algebra to 
bypass remediation and enroll directly in college 
Statistics with supplemental instruction. The majority of 
students passed, and pass rates were nearly 20 
percentage points higher than the control group enrolled 
in elementary algebra.(9) 

 

 

 

 

 

 

At the first 16 colleges offering redesigned remediation with 
CAP, the RP Group found that students' odds of completing 
transferable courses were: 
 

 2.3 times higher in effective accelerated  
English Pathways 
 

 4.5 times higher in accelerated statistics pathways 
 

Further, all students benefitted from accelerated 
remediation, including all ethnic groups and placement 
levels, ESL students, students with low GPAs, and students 
with disabilities.(11) 
 

At 26 colleges in the Carnegie Foundation's national  



Statway program, completion of transfer-level math more 
than tripled in half the time (49% in one year vs.15% in two 
years).(12) 
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One Student's Story 
 

City College of San Francisco student, Lulu Matute, was born in Chicago to Honduran immigrant 

parents. Though she had passed all her high school math requirements, she took a year off after 

graduating and her math skills got rusty. She didn't realize the high stakes of the placement test, 

didn't prepare for it, and was assigned to the lowest remedial level. When she met with a counselor 

to create an education plan, Lulu saw that this placement meant she'd have to be at CCSF for 

three to three and a half years. Enrolling in the first course left her further demoralized.  

 

"A lot of the problems were very grade school," she recalls. "I 
remember my professor told us it was OK if we needed to draw dots 
to help us count. In high school, I had taken trigonometry, I had taken 
algebra and geometry, but here I was in college counting dots."  

 
Lulu was thrilled to discover the accelerated statistics pathway that CCSF had launched the year 

before. It was a perfect fit for her major, political science, and it not only reduced her time in 

remediation, but it enabled her to finish her transfer requirements in two and a half years. She 

graduated CCSF with a CPA of 3.9. 

 
Lulu was accepted into UC Santa Cruz, UC Santa Barbara, UCLA, and UC Berkeley. She plans to 

enroll at UC Berkeley in fall 2015, then go on to law school or graduate work in public policy. 

Ultimately, she sees herself running for public office.  

 

Reflecting on her experience, Lulu remembers sitting in that lowest-level math class and looking 

around the room. "All the students in the class were students of color, students that looked like 

me." She said that they sometimes talked among themselves, wondering if there was something 

wrong with them. But taking the accelerated pathway and working with other student advocates, 

Lulu started to understand the problem differently. "It's not that we're not able to learn, not that 

we're not smart enough. The problem is the path." 

 

 



 


